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Chapter I: Student/Community Profile  
Briefly summarize the most critical information from the student/community profile that 
impacts the school.  
 
Sir Francis Drake High School, located in a residential community in the Ross Valley of Marin, 
opened in 1951, the second of three high schools in the Tamalpais Union High School District.  The 
21 acre campus, modernized in 2005, is in a beautiful rural setting, graced with large trees and two 
natural creeks.  A school of 1100 students, Drake has a twenty year history of innovation and 
academic success, augmented by numerous grants from private and public funds, including the U.S. 
and California Departments of Education, Marin Community Foundation, Hewlett-Annenberg 
Foundation, and RJR Nabisco.  The focus of these innovations has been to personalize instruction so 
that all students are known by adults on campus; to provide academic and emotional support; to 
develop interdisciplinary and project-based instruction so that students are actively engaged in 
learning; and to create a community of learners in which all members are gaining knowledge.  In 
1997 Drake became a Leadership School in the Bay Area School Reform Collaborative.   
 
In 2005 Drake was recognized as a California Distinguished High School for the second time.  In 
1999 Drake was also recognized as a New American High School.   Several of Drake’s programs 
have received Golden Bell Awards, based on the high level of student academic performance and 
the quality of the programs offered.  Drake is visited annually by educators from all parts of the United 
States who are interested in the innovative practices and structures at the school.    
 
Drake draws students from a predominantly affluent, professional community whose escalating 
housing prices make the community ever more exclusive.  Parents, seventy-five percent of whom 
have a four year college degree or better, are highly supportive of education as demonstrated by the 
passage of an eight-year parcel tax, amounting to 18% the District’s general budget; bond issues of 
$25 million and $18 million for facility improvement projects at Drake High School; a parent support 
fund for instructional programs that has grown to $400,000 since 2001; the Drake Scholarship 
Foundation which provides 15 - 20 scholarships annually; and the Drake Benchwarmers which has 
donated almost $200,000 for athletics since 2000.  In addition parents and community members 
provide guest speakers, internships, and resources for student project completion and review. 
 
Sir Francis Drake High School is so homogeneous that no socioeconomic, language or ethnic 
subgroup exceeds 5% of the total population thus eliminating the requirement of and data necessary 
for analyzing subgroup scores on standardized tests.  Drake’s data are therefore easy to read.  In 
2003, Drake broke the 800 mark on the API and has continued to increase its scores and meet its 
growth requirement.  Drake’s CST scores in English/Language Arts also exceed the 800 mark (838 in 
2005) but were lower in Math (626), Science (689) and History-Social Science (768).  The Self-Study 
recognized this deficit in the comments adjacent to the API charts and throughout the document, 
including the Action Plan.  Although not required by the state or federal governments, Drake does 
present information regarding the scores of Latino students and the gap that exists between 
Caucasian and Latino students.  Drake also acknowledges that this gap is so significant to the staff of 
Drake that it is included in the Action Plan. 
 
As one would expect of the Drake student population, 95% of the students pass the CAHSEE on 
their first attempt and no student has failed to graduate as a result of the CAHSEE.  More than 70% 
of the students take the SAT I annually and their scores exceed the national average by 63 points in 
Critical Reading and 43 points in Math.  Math and Spanish SAT II scores are below the State 
average but all other scores either meet or exceed the State average.  Over the past six years Drake 
has increased the number of AP tests taken by 63% and has also raised their overall passing rate to 
79%, a significant level of growth and success. 
 
In addition to State testing, Tamalpais Union High School District also requires two local 
assessments: a Core Literacy Portfolio for 10th grade students, an assessment of reading, writing 
and speaking, and a Direct Writing Assessment for 9th grade students.  Although passing rates have 
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been between 80% and 90%, Drake recognized two areas of concern related to the overall decrease 
in Literacy scores in 2006 and the gap between female and male scores, a gap that is reflected in AP 
course enrollment as well as the GPA analysis and DFI report.  The discrepancy between female and 
male success rates is incorporated into the Action Plan. 
 
As part of an ongoing process for evaluating parent and student perceptions of Drake High School, 
Drake administered and analyzed a survey of its constituents, covering environment, student 
opportunities, instructional programs, governance, and social issues including drug use and stress. 
Using mean scores for 2001 and 2005 for comparison, the surveys show a small but consistent 
improvement in perceptions in every field.  However, as a result of the local survey information and 
that of the Healthy Kids Survey, student drug use is cited as an issue which will be addressed in the 
Action Plan. 
 
In the summary section identifying implications and questions raised, the Self Study reported 
concerns about the success of Hispanic and male students, the drop in Core Literacy scores in 2005 
and the relatively poor showing on the CST’s in math.  The Self-Study also highlighted concerns 
about student motivation and student drug use.  Each of these issues was supported by test data, 
grade analysis reports, discipline reports, and/or parent-student survey results.  As the visiting 
committee read the report and interviewed staff and students, we agreed with the analyses and with 
the direction for improvement indicated in the Self-Study. 
 
Drake High School has a history of comprehensive data collection and analysis for evaluating 
curricula, instruction and student service programs.  The school is supported by a District philosophy, 
staff development program and funding process that encourages self-analysis and program change.  
Finally, Drake has an administrative and teaching staff whose dedication to their students and their 
community is apparent in their constant efforts to improve Drake High School. 
 



WASC/CDE Visiting Committee Report 

Page 3 of 33 March 14, 2007 

 
STUDENT PERFORMANCE DATA 
 
 
Academic Performance Index (API) 
 

School Year API Growth 
Statewide 

Rank 

Similar 
Schools 

Rank 
2005-2006 815 3 10 5 
2004-2005 813 4 10 6 
2003-2004 802 -4 10 6 
2002-2003 797 NA NA NA 

 
Content Area 2005 APIs 

  Drake
CST ELA 838 
CST Mathematics 626 
CST Science 689 
CST History-Social Science 768 

 
Grade Level 2005 APIs 

  Drake
Grade 9 829 
Grade 10 864 
Grade 11 832 

 
The API data above is not disaggregated because only White (not of Hispanic origin) students were 
given a subgroup API as they were the only subgroup that was numerically significant.  In 2005-06 
we met our API growth target for the second straight year. 
 
Drake's API scores have improved each of the last three years and Drake has ranked in the top 
group of all California schools.  ELA and History/Social Science scores are quite a bit higher than our 
Science and Math scores. 
 
Our similar schools ranking has remained consistent with a slight drop last year.  We are in the 
process of examining what similar schools have been doing to raise their API scores and we have 
begun strategies aimed at raising math and science scores.  
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California Standards Test (CST) 
 
All students, ’04-‘06 
 9th 10th 11th 
English Language Arts 04 05 06 04 05 06 04 05 06 
% of Students Tested 95 % 98 % 99 % 95 % 97 % 97 % 84 % 95 % 93 %
% Advanced 29 % 49 % 46 % 41 % 35 % 39 % 32 % 35 % 35 %
% Proficient 44 % 29 % 30 % 31 % 32 % 32 % 36 % 31 % 30 %
% Basic 18 % 16 % 17 % 19 % 23 % 19 % 15 % 18 % 20 %
% Below Basic 6 % 4 % 5 % 6 % 4 % 5 % 7 % 8 % 10 %
% Far Below Basic 3 % 2 % 2 % 3 % 6 % 6 % 11 % 8 % 6 % 
General Mathematics 04 05 06 04 05 06 04 05 06 
% of Students Tested 21 % 27 % 20 % - - - - - - 
% Advanced 0 % 0 % 0 % - - - - - - 
% Proficient 25 % 24 % 15 % - - - - - - 
% Basic 39 % 44 % 36 % - - - - - - 
% Below Basic 25 % 24 % 40 % - - - - - - 
% Far Below Basic 12 % 8 % 9 % - - - - - - 

 
 
 
 9th 10th 11th 
Algebra I 04 05 06 04 05 06 04 05 06 
% of Students Tested 41 % 35 % 43 % 18 % 18 % 25 % 4 % 4 % 7 % 
% Advanced 1 % 1 % 3 % 0 % 0 % 0 % - 0 % 0 % 
% Proficient 24 % 34 % 37 % 4 % 11 % 6 % - 9 % 7 % 
% Basic 44 % 48 % 32 % 38 % 40 % 40 % - 0 % 27 %
% Below Basic 27 % 17 % 25 % 50 % 43 % 41 % - 45 % 40 %
% Far Below Basic 4 % 1 % 3 % 8 % 6 % 13 % - 45 % 27 %
Geometry 04 05 06 04 05 06 04 05 06 
% of Students Tested 28 % 34 % 30 % 41 % 41 % 32 % 10 % 15 % 11 %
% Advanced 10 % 12 % 16 % 1 % 3 % 0 % 4 % 0 % 0 % 
% Proficient 40 % 51 % 53 % 22 % 21 % 24 % 4 % 5 % 4 % 
% Basic 37 % 26 % 26 % 49 % 46 % 44 % 25 % 15 % 15 %
% Below Basic 13 % 11 % 4 % 24 % 26 % 28 % 46 % 50 % 58 %
% Far Below Basic 0 % 0 % 1 % 4 % 5 % 3 % 21 % 30 % 23 %
Algebra II 04 05 06 04 05 06 04 05 06 
% of Students Tested 2 % 1 % 1 % 29 % 29 % 32 % 45 % 39 % 40 %
% Advanced - - -  10 % 1 % 2 % 0 % 0 % 1 % 
% Proficient - - - 32 % 37 % 24 % 5 % 3 % 0 % 
% Basic - - - 47 % 39 % 39 % 28 % 34 % 22 %
% Below Basic - - - 6 % 16 % 30 % 37 % 27 % 40 %
% Far Below Basic - - - 4 % 7 % 4 % 30 % 36 % 37 %
Summative 
High School Math 04 05 06 04 05 06 04 05 06 

% of Students Tested - - - - 1 % 1 % 20 % 27 % 27 %
% Advanced - - - - - - 16 % 6 % 5 % 
% Proficient - - - - - - 39 % 44 % 22 %
% Basic - - - - - - 29 % 34 % 48 %
% Below Basic - - - - - - 10 % 15 % 20 %
% Far Below Basic - - - - - - 6 % 1 % 6 % 
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World History 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - 93 % 96 % 96 % - - - 
% Advanced - - - 21 % 20 % 25 % - - - 
% Proficient - - - 33 % 37 % 30 % - - - 
% Basic - - - 26 % 26 % 28 % - - - 
% Below Basic - - - 9 % 8 % 7 % - - - 
% Far Below Basic - - - 11 % 8 % 10% - - - 
U.S. History 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - - - - 80 % 95 % 91 %
% Advanced - - - - - - 24 % 24 % 19 %
% Proficient - - - - - - 28 % 37 % 39 %
% Basic - - - - - - 25 % 20 % 29 %
% Below Basic - - - - - - 9 % 8 % 7 % 
% Far Below Basic - - - - - - 13 % 11 % 6 % 
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 9th 10th 11th 
Grade 10 Life Science 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - - - 97 % - - - 
% Advanced - - - - - 28 % - - - 
% Proficient - - - - - 35 % - - - 
% Basic - - - - - 27 % - - - 
% Below Basic - - - - - 7 % - - - 
% Far Below Basic - - - - - 3 % - - - 
Biology/Life Science 04 05 06 04 05 06 04 05 06 
% of Students Tested - 14 % 21 % 75 % 90 % 73 % 18 % 34 % 28 %
% Advanced - 0 % 21 % 17 % 4 % 16 % 5 % 9 % 9 % 
% Proficient - 32 % 47 % 39 % 37 % 40 % 51 % 31 % 36 %
% Basic - 51 % 25 % 32 % 44 % 29 % 21 % 40 % 45 %
% Below Basic - 12 % 4 % 10 % 9 % 9 % 12 % 10 % 9 % 
% Far Below Basic - 5 % 4 % 2 % 5 % 6 % 12 % 9 % 1 % 
Chemistry 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - - 1 % 1 % 40 % 39 % 41 %
% Advanced - - - - - - 15 % 15 % 9 % 
% Proficient - - - - - - 43 % 33 % 29 %
% Basic - - - - - - 29 % 36 % 45 %
% Below Basic - - - - - - 3 % 9 % 10 %
% Far Below Basic - - - - - - 9 % 7 % 7 % 
Earth Science 04 05 06 04 05 06 04 05 06 
% of Students Tested 85 % 83 % 71 % 10 % 3 % 14 % - - 1 % 
% Advanced 6 % 11 % 15% 20 % - 16 % - - * 
% Proficient 35% 41% 35% 40%  37%    
% Basic 47% 37% 36% 28%  24%    
% Below Basic 8 % 8 % 8 %  8 % - 18 % - - * 
% Far Below Basic 4 % 3 % 6 %  4 % - 5 % - - * 
Physics 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - - - 1 % 13 % - 6 % 
% Advanced - - - - - * 9 % - 0 % 
% Proficient - - - - - * 34 % - 43 %
% Basic - - - - - * 41 % - 43 %
% Below Basic - - - - - * 3 % - 14 %
% Far Below Basic - - - - - * 13 % - 0 % 
 
English/Language Arts and Social Studies scores have remained steady over the last three years 
while some math scores (Algebra II, General Math and Summative Math) and some Science scores 
(Chemistry) have shown declines over the last three years.  This year we have begun to look more 
closely at how to improve the math and Chemistry scores. 
 
Additionally, CSU Early Assessment Program (EAP) data for ’05-’06 indicated 59% of students taking 
the EAP exams were not ready in Math and 61% not ready in English Language Arts.   
Approximately 50% of juniors took the EAP Math exam and 73% of juniors took the English 
Language Arts exam.  While these results are better than in many schools in the state, there is 
clearly room for improvement in English Language Arts and math student achievement
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Hispanic/Latino Students, ‘04-‘06 
 9th 10th 11th 
English Language Arts 04 05 06 04 05 06 04 05 06 
# of Students Tested 12  16  11 - 12 13 - - 12 
% of Students Tested 4.3 % 5.5 % 4.1% - 4.6 % 4.5% - - 4.9 %
% Proficient or above 58 % 38 % 50% - 42 % 32 % - - 58 %
World History 04 05 06 04 05 06 04 05 06 
# of Students Tested -  -  - - 12 13 - - - 
% of Students Tested - -  - - 4.6 % 4.5 % - - - 
% Proficient or above - -  - - 33 % 8 % - - - 
US History 04 05 06 04 05 06 04 05 06 
# of Students Tested - -  - - - - - - 12 
% of Students Tested - - - - - - - - 4.9 %
% Proficient or above - - - - - - - - 33 %
Grade 10 Life Science 04 05 06 04 05 06 04 05 06 
# of Students Tested - - - - 11 13 - - - 
% of Students Tested - - - - 4.2 % 4.5 % - - - 
% Proficient or above - - - - 27 % 38 % - - - 
Earth Science 04 05 06 04 05 06 04 05 06 
# of Students Tested - 13 - - - - - - - 
% of Students Tested - 4.5 % - - - - - - - 
% Proficient or above - 38 % - - - - - - - 
 
It is clear that our Hispanic/Latino students are not achieving at the level of our Caucasian students 
on the CST exams.  Though the number of our Hispanic/Latino students is small, the differences 
above are important as they indicate much room for improvement for our Hispanic/Latino students 
 
California High School Exit Exam (CAHSEE) 
 
 Overall ELA Math 
CAHSEE (10th Graders) 04 05 06 04 05 06 04 05 06 
Number of Students Tested 262 257 286 262 257 286 262 253 285 
% Passed 97 % 95 % 96 % 97 % 97 % 96 % 97 % 95 % 98 % 
 
 
Adequate Yearly Progress (AYP) 
 
Drake has met all 10 of its AYP criteria each of the past three years (2003-04, 2004-05 and 2005-06). 
 
California English Language Development Test (CELDT) 
 

Year Advanced 
Early 

Advanced Intermediate
Early 

Intermediate Beginning
2005-06 4 1 1 0 0 
2004-05 2 2 0 0 0 
2003-04 1 1 3 0 0 
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Local Assessments 
 
• Core Literacy Portfolio (CLP) – a holistic assessment of reading, writing, and speaking. All 10th 

grade students are expected to submit a CLP, which is evaluated by district teachers. Scoring is 
on a 6-point rubric, with a score of 4 or better required to meet the standard. 

 
10th Grade Core Literacy Portfolio results, ’02-‘06 

Core Literacy Portfolio Result 2002 2003 2004 2005 2006 
% meeting or exceeding 

standard  80 % 82 % 80 % 83 % 72 % 

 
10th Grade Core Literacy Portfolio result by gender, ‘03-‘06 

 2003 2004 2005 2006 
Core Literacy 

Portfolio Result Females Males Females Males Females Males Females Males 
% meeting or 

exceeding 
standard 

90 % 76 % 91 % 73 % 92 % 72 % 80 % 64 % 

 
 

9th Grade Direct Writing results, ’02-‘06 
Direct Writing Result 2002 2003 2004 2005 2006 
% meeting or exceeding 
standard  77 % 74 % 77 % 84 % 82 % 

 
9th Grade Direct Writing result by gender, ‘03-‘06 

 2003 2004 2005 2006 

Direct Writing Result Females Males Females Males Females Males Females Males
% meeting or exceeding 
standard 

80 % 67 % 85 % 67 % 89 % 79 % 86 % 79% 

 
 
SAT I 
 
Mean SAT I – Critical Reading scores, graduating seniors, ‘00-‘06 
GROUP ’00 ’01 ’02 ’03 ’04 '05 '06 
Drake 551 549 557 556 556 578 566 
California 497 498 496 499 501 504 501 
Nation 505 506 504 507 508 508 503 

 
 
 
 
Mean SAT I Mathematics scores, graduating seniors, ’00-‘06 
GROUP ’00 ’01 ’02 ’03 ’04 '05 '06 
Drake 558 561 560 553 556 578 561 
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California 518 517 517 519 519 522 518 
Nation 514 514 516 519 518 520 518 
 
SAT II 
 
Mean SAT II scores / mean state SAT II scores, graduating seniors by year, ‘00-‘06 
SUBJECT ’00 ’01 ’02 ’03 ’04 '05 '06 
Am. History 536/555 536/550 574/554 558/553 561/562 562/560 567/561 
Biology - E 610/552 630/565 608/559 563/569 620/565   
Biology – M     614/601   
Chemistry 559/580 596/579 572/583 595/582 579/583 607/592 590/584 
French 550/582 550/583      
Literature 598/551 580/550 574/545 561/545 580/545 568/544 588/541 
Math IC 540/557 543/554 565/556 563/556 591/553 570/552 550/534 
Math IIC 598/640 629/643 599/636 634/636 630/642 651/640 599/600 
Physics   652/613 606/NA    
Spanish 527/612  555/624 598/637 546/639 602/654 554/640 
Writing 599/556 603/556 602/560 585/555 603/562 610/562  
 
Advanced Placement Tests 
 
Number of exams taken/number passed (scores of 3, 4, or 5), ’00-‘06 

SUBJECT ‘01 ’02 ’03 ’04 '05 '06 
Art Studio 2D   2/2 2/1 3/2 6/2 
Art Studio 3D   1/0 1/0 2/1 6/6 
Art Studio Drawing 3/2 6/4 13/11 8/4 1/0 8/3 
Biology 8/7 8/7 26/26 14/11 22/16 15/15 
Calculus AB 17/13 15/12 15/15 32/27 32/31 36/35 
Chemistry   1/0 2/1 12/11 16/13 
Computer Science A  1/0  2/2   
Computer Science AB 3/2 5/0 1/1 2/2   
English Language 33/23 37/33 42/34 48/39 62/48 58/45 
English Literature 24/18 25/16 20/20 22/18 42/35 21/19 
Environmental Science 9/6 11/7 17/8 10/5 18/13 17/12 
French 4/4 1/1 1/1 2/1 2/1 1/1 
Spanish 11/8 8/7 8/6 12/9 9/7 19/11 
Statistics 19/14 15/8 33/23 20/15 19/18 53/41 
U.S. History 31/23 19/18 22/17 18/13 25/21 19/15 
World History    2/2   
Total 169/123 152/113 203/165 198/150 249/204 275/218 

The number of AP tests taken has risen 63% since 2001, mostly in Calculus, English Language, and 
Statistics.  It is also worth noting that in1996, only 60 AP tests were taken.  In 2006, 275 AP tests 
were taken, a 458% increase since 1996.  Only US History has seen a drop since 2001 but has been 
steady since 2002.  Despite this increase in tests taken, the pass rate has increased to 79% from 
73% in 2001.  

 
 
UC a-g 
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Number and percentage of seniors completing UC/CSU requirements and number 
enrolled in UC, ’00-‘04 
 ’00 ’01 ’02 ’03 ’04 ‘05 '06 
Number 
Completed 114 111 138 144 139 155 164 

Percent 
Completed 60.3 % 57.5 % 58.5 % 59.8 % 64.1 % 60.3 % 63.8% 

Number 
Enrolled 36 48 56 32 27 49 46 

 
 
Completion and Dropout Rates 
 
Graduation rates, by academic year, ‘00-‘06 

’00 ’01 ’02 ’03 ’04 '05 '06 
84.0 % 88.5 % 92.4 % 94.5 % 91.9 % 97.9 % 92.6 % 

 
Number of dropouts, by academic year, ‘00-‘06 

’00 ’01 ’02 ’03 ’04 '05 '06 
3 4 5 3 4 4 4 

 
 

Post-Graduation Plans/College Admissions 
 
Seniors’ Post-Graduation Plans, ’03-’06 

Year College Undecided Work Travel Other Military 
2003 88.9 % 2.3 % 5.5 % 2.3 % 0.5 % 0.5 % 
2004 85.4 % 5.0 % 2.3 % 5.0 % 1.8 % 0.5 % 
2005 90.1 % 0.4 % 5.0 % 1.4 % 1.4 % 0.4 % 
2006 89.4 % 4.8 % 0.9 % 4.0 % 1.3 % 0.4 % 

 
Percentage of college-bound seniors planning to enroll at 2- and 4-year colleges, ‘03-'06 

Year Two-Year Four-Year 
2003 38.3% 61.7 % 
2004 29.9% 70.1 % 
2005 27.7% 72.3 % 
2006 27.4% 72.6 % 

 
 
 
 
 
Grade Point Averages 
 
 
GPA by gender, ‘06 

 9 10 11 12 All grades 
Female 3.05 3.08 3.19 3.24 3.14 
Male 2.82 2.70 2.79 2.81 2.78 

7.5% of students in 2005-06 had a GPA below 2.0. 
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Average GPAs at Drake generally hover around 3.0 and this has been very consistent over time.  
Students tend to improve their GPAs somewhat as they move from 9th to 12th grades as can be seen 
by the graduating classes of 2003-06 above. 
 

GPA by gender, ‘06 
 9 10 11 12 All grades 

Female 3.05 3.08 3.19 3.24 3.14 
Male 2.82 2.70 2.79 2.81 2.78 

 
Male GPA has consistently trailed female GPA similar to what is shown above for 2006, with males 
trailing females by .36 grade points. 
 
GPA by ethnicity, '06 

 
9 10 11 12 

All 
grades 

African American 1.99 2.52 2.46 2.39 2.35 
American Indian 3.01 3.20 2.67 3.01 2.91 
Asian 3.39 3.35 3.54 3.18 3.36 
Filipino  3.15  3.10 3.13 
Hispanic 2.85 2.32 2.56 2.22 2.49 
Pacific Islander  2.24 2.21 2.29 2.25 
Unknown/Declined to State 2.50 2.79 2.90 2.97 2.80 
White 2.97 2.91 3.07 3.06 3.00 
 
Hispanic/Latino and African-American GPAs are quite a bit lower than Caucasian GPAs.  Though 
Pacific Islander GPAs are also low, there are only 4 Pacific Island students in the calculations above 
making the numbers much less dependable. 
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Chapter II: Progress Report  
 
The Progress Report highlighted the following developments since the 2000 Self-Study: 
  

• Drake was designated a California Distinguished School 
• Major modernization completed 
• The Drake Fund, a parent support program for classroom needs, has contributed almost 

$400,000  
• All 9th grade students are now clustered in small learning communities to increase 

personalization 
• Increase in the number of AP classes offered and tests taken 
• Evaluation of Academy programs resulting in both the creation and dissolution of program 

options for students 
• Increase in School-to-Career Liaison time 
• Reorganization of 9th grade orientation program 

 
Drake has successfully addressed the eight critical areas designated in the 2000 Action Plan: 
 
1. The implementation of the academic and social outcomes does not have a timeline.  The district in 
conjunction with all stakeholders should reevaluate the Outcomes and develop a timetable for 
implementation.  The site should move ahead with implementing strategies to facilitate the 
Outcomes.  The facilitation does not need to meet graduation requirements.   
 
The Self-Study revealed that the implementation of the District Outcome program is a district initiative 
and has not undergone significant change since 2000.  However, the staff at Drake has initiated 
changes to successfully meet those Outcomes.  Clustering all students at 9th grade and many in the 
9th/10th multi-grade programs and reorganizing the Academic Workshop/STEPS class for low-
achieving students has increased personalization and resulted in increased student performance on 
the Core Literacy Portfolio.  Coordination and sharing among teachers at Drake and across the 
District have provided the teachers with the information and strategies they need to help students 
meet the District technology outcome.  The number of computers available to students at Drake now 
exceeds 400. 
 
2.  The district needs to ensure that the established timeline and funding to upgrade the facility is 
met. 
 
Drake received its share of the $125 million modernization project and will received its share of the 
recent $85 million bond issue to complete modernization.   
 
3.  The administration needs to be proactive in providing the leadership so that there is improved 
communication and coordination among the decision-making bodies and initiatives within the school. 
  
 
The Drake Planning Team is made up of teacher leaders who receive release periods or stipends to 
organize and review the site plan and staff development efforts.  The Drake Leadership Council, 
consisting of department chairs, members of the Drake Planning Team, parents, students and 
administrators, meets twice a month.  Eighty-two percent of the staff and 62% of the parents 
indicated that they were meaningfully involved in decision-making 
 
4.  The administration and school leadership need to develop a system to monitor the successful 
implementation of new programs and support, monitor and guide all existing Drake programs. 
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The proof of a viable monitoring program is in the actions the school has taken.  Integrated programs 
have been developed for all 9th graders as a result both of a literature review and a review of testing 
and survey data available to the staff.  At the upper levels, new academies have been developed 
and, in two cases, eliminated as a result of their failure to better meet the needs of students.  If there 
is any question about the process for monitoring programs, it is the lack of stated, measurable criteria 
for program success developed as part of the program development process. 
 
5.  The administration, school leadership, staff, students and parents need to develop a clearly 
communicated and consistently enforced set of behavioral guidelines and policies so that the 
learning environment is structured and conducive to student learning. 
 
The Drake “Pirate Code,” recently renamed the “Drake Community Behavior Expectations,” has been 
codified and clarified over the past six years and is consistently enforced.  This changed is confirmed 
by the 26% increase in staff perception regarding application of the rules and a 71% agreement 
among students that the expectations were about right. 
 
6.  The administration in conjunction with site leadership should undergo a thorough analysis of the 
advisory/tutorial period to determine its effectiveness in improving student achievement for all 
students.  Once the analysis is complete, Drake should make modifications t the program so that 
achievement is increased for all students.  Modifications to the program should address the tracking 
system for students going to and from tutorial. 
 
The Advisory Program has been reviewed twice.  Parents, teachers and students have examined 
advisory periods in other schools and sought information from all stake holders.  They have modified 
the time, reached agreement among staff as to the purpose of the tutorial, and created a consistently 
used system for tracking students’ movements during Advisory.   
 
7.  The Drake staff should determine methods to sustain all the reform efforts currently in place so 
that teacher burnout is minimized. 
 
Teachers in integrated programs receive paid planning days during the summer.  The Instructional 
Coordinator and Instructional Improvement Leaders receive stipends and release time for their work. 
 Mentor teachers receive release time to work with new teachers.  All teachers receive two 
preparation periods in a seven period day.   
 
8.  While the special education program is effectively providing services to the students, they are in 
need of additional support.  The sufficiency of the support resources needs to be evaluated and 
addressed to provide improved availability of services.   
 
In 2003 the District took over the special education programs from the county, increasing local 
services and program control.  As a result of District efforts, the number of identified special 
education students has been reduced significantly.  Special education teachers have received 
training in AVID strategies.  Outreach to feeder school has increased.  Special education teachers 
have been assigned to cluster and multidisciplinary teams to increase student contact. 
 
 
Chapter III: Self-Study Process  
Sir Francis Drake Student Learning Outcomes (ESLRs) 

• Communicate articulately, effectively, and persuasively when speaking and writing  
• Read/view and analyze material in a variety of disciplines  
• Use technology to access information, analyze/solve problems, and communicate ideas  
• Demonstrate knowledge of individual rights and responsibilities in a democratic society  
• Apply mathematical knowledge and skills to analyze and solve problems  
• Demonstrate scientific literacy  
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• Demonstrate knowledge of the global environment and its resources  
• Communicate in a second language  
• Apply the principles of economics  
• Analyze current issues from historical, political, economic, geographic, scientific and  

multicultural perspectives  
• Appreciate, interpret, experience, create, and/or perform artistic work  
• Demonstrate school-to-work/post secondary transition skills and knowledge  
• Participate in community, social, civic, or cultural service  
 

1.  The involvement and collaboration of all staff and other stakeholders to support student 
achievement 
 
The work for the Self-Study began in the fall of 2005.  Staff meetings, department meetings and 
professional development days were devoted to the effort.  Existing leadership organization was 
utilized to facilitate the process.  The Drake Planning Team and the Drake Leadership Council acted 
as the WASC Leadership Team, under the direction of the Self-Study coordinator, David Sondheim, 
and the principal, Don Drake.  Staff members serving as teacher leaders facilitated the Focus Groups 
and helped edit the final report.  Students and parents were included in focus groups meetings as 
well as special meetings for gathering their input. 
 
2.  The clarification and measurement of what all students should know, understand, and be 
able to do through expected schoolwide learning results and academic standards (note the 
selected expected schoolwide learning results examined by the school). 
 
The Student Learning Outcomes have been developed and adopted District-wide.  In this Self-Study, 
Drake has concentrated on: 

• Communicate articulately, effectively, and persuasively when speaking and writing. 
• Use technology as a tool to access information, analyze and solve problems, and 

communicate ideas. 
• Apply mathematical knowledge and skills to analyze and solve problems. 
 

3.  The gathering and analyzing of data about students and student achievement 
 
The District has developed local assessments for communication, World Language (Spanish I) and 
technology and reviews the results of those assessments annually.  Work on the other Student 
Learning Outcomes falls within the purview of the sites and student achievement is measured within 
specific courses.  Mathematics does not have site or district assessments but has received 
increasing focus as a direct result of the review of data from CST’s and other testing sources.  
 
The Self-Study displays a comprehensive report of standardized test data, providing a number of 
years of data for visualizing growth in student achievement.  Data gathering and analysis have 
become a consistent part of the decision making process at Drake.  Tamalpais Union High School 
District has developed two local assessments and reviews the results of these assessments as well 
as those of the State and national testing programs annually. 
 
4.  The assessment of the entire school program and its impact on student learning in relation 
to expected schoolwide learning results, academic standards and WASC/CDE criteria. 
 
The Self-Study acknowledges the unique demographics of the Drake community and the 
responsibility of the school to meet the high standards of its community.  Drake consistently scores in 
the top decile on CST’s, over 800 on the API, and well above the state and national scores for the 
SAT; however, the Self-Study has identified for inclusion in the Action Plan those areas where the 
scores are below exptectations.  While not required by State or national mandate to disaggregate 
scores for subgroups, Drake has reviewed the test, attendance and discipline data for Hispanic 
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students (the largest ethnic subgroup at 5% of the total population), for grade levels and for gender.  
Achievement gaps for Hispanic and male students have become part of the Action Plan. 
 
5.  The alignment of a long-range action plan to the school’s areas of need; the development 
and implementation of an accountability system for monitoring the accomplishment of the 
plan 
 
The groundwork for the Action Plan is firmly laid in the Community Profile and continues throughout 
the report.  The Visiting Committee agrees that the areas of focus in the Action Plan address the 
major needs of the school.  The Action Plan itself is comprehensive, specific in outlining staff 
responsibilities, and clear as to the use of existing resources to accomplish its tasks.   The criteria for 
determining success are well developed and the timelines manageable.   From Profile to Action Plan, 
the Self-Study Report is cohesive, thorough and well developed.  It is an indication of the strength of 
the ongoing process for the review of student achievement at Sir Francis Drake High School and in 
the Tamalpais Union High School District. 

 
Chapter IV: Quality of the School’s Program 

Part A:  What Currently Exists  

CATEGORY A.  ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP AND 
STAFF, AND RESOURCES 

A1.   To what extent does the school have a clearly stated vision or purpose based on its 
student needs, current educational research, and the belief that all students can 
achieve at high levels? 

 To what extent is the school’s purpose supported by the governing board and the 
central administration and further by expected school-wide learning results and the 
academic standard? 

 
 After a recommendation from its leadership team and staff, Sir Francis Drake High School 

revised its Vision Statement and adopted it in December 2006.  Input from all stakeholders 
resulted in a Vision Statement striving to personalize learning, provide academic and 
emotional support, design engaging, challenging instruction, and foster knowledgeable, 
creative, self-directed, ethical students who think critically and express themselves 
effectively.  After reviewing data and/or research-based best practices as part of the annual 
District and site systems of assessing student achievement, Sir Francis Drake High School 
established its school-wide action plan. 

 
 The District Administration and the Board of Trustees support Drake’s efforts by providing 

funding for instructional improvement, teacher leadership, release time, and instructional 
design training.  Teachers are given stipends and/or release periods for Instructional 
Leadership, program development, and collaboration.   The District provides a five-year cycle 
to review and revise courses of study, align standards and adopt textbooks.  The District 
Administration and the Board of Trustees provide significant financial resources to assist all 
school sites in meeting Student Learning Outcomes and academic standards.  The District 
Administration is frequently seen on campus and is readily accessible via phone and email. 

  
A2. To what extent does the governing board have policies and bylaws that are aligned 

with the school’s purpose and support the achievement of the expected school-wide 
learning results and academic standards based on data-driven instructional decisions 
for the school? 
To what extent does the governing board delegate implementation of these policies to 
the professional staff? 
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To what extent does the governing board regularly monitor results and approve the 
single school-wide plan and its relationship to the LEA plan? 

 
 The Focus Group lauded the District for its opportunities for staff and community to become 

part of the extensive system that supports Student Learning Outcomes and academic 
standards.  Some of the opportunities include: the Educational Task Force, a multi-district 
committee devoted to improving curriculum, assessment, and professional development; the 
District Instructional Council comprised of teachers, administrators and Board Members and 
responsible for examining data, research and current instructional practices, guiding the 
progress of the District’s instructional goals;  the Drake Leadership Council, driven by an 
empowered staff in concert with site administration, students and parent representatives 
whose purview includes both instructional and non-instructional issues; the Drake Planning 
Team, consisting of four teaching and learning group leaders, whose responsibilities include 
revising and approving of  adjustments to the SSP;  the Instructional Improvement 
Coordinator and the Site Administration whose responsibility is to coordinate staff 
development and monitor and review the school-wide plan. 

 
The District Values Statement provides the areas of focus to be implemented throughout the 
district.  Every three years the District Value Statement is reviewed, incorporating mission, 
philosophy, beliefs and long-term goals.  Annually the staff reviews the school-wide action 
plan and relevant student performance data, recommending revisions to the site council.  
Any changes in the action plan are subject to final approval by the Board of Trustees.  
Through the interviews with the Focus Groups, it was clear that the Drake staff feels 
empowered at every level of instructional decision making.  While the District monitors the 
use of funds available, the school decides how to best use the funds. 
 

A3. To what extent, based on student achievement data, does the school leadership and 
staff make decisions and initiate activities that focus on all students achieving the 
ESLRs and academic standards? 

 To what extent does the school leadership and staff annually monitor and refine the 
single school-wide action plan based on analysis of data to ensure alignment with 
student needs? 

  
 Each year the Drake staff, leadership and site council review and revise the Single School 

Plan as needed.  It is used to guide the professional development activities. At Drake it is 
apparent that many of the school reforms have been teacher led. Staff meetings include both 
classified and certificated personnel and are facilitated by a teacher-leader.  Teacher 
leadership positions are rotated amongst the staff.  Decisions are made using student 
achievement data which lead to creating initiatives for programs, courses and activities.   
Parents, students and teachers repeatedly commended the open communication among all 
stakeholder groups-Drake Leadership Council, faculty and staff, administration and district 
administration.  Members of the Focus Group describe a widely shared, effective and 
efficient decision-making organization.   

 
A4. To what extent does a qualified staff facilitate achievement of the academic standards 

and the ESLRs through a system of preparation, induction, and ongoing professional 
development? 

 
 The District provides a two-year program for new teachers in the District, including a course 

in Student Learning Outcomes that has been led by the Assistant Superintendent of 
Curriculum and Instruction which grounds new teachers in common instructional approaches. 
 On-site mentors work with new teachers on instructional, curricular, assessment and student 
social/emotional issues.  Ongoing professional development activities are highly valued and 
supported.  All Drake teachers have observed each other and provided constructive written 
and verbal feedback to each other.  During our visit the Assistant Superintendent of 
Instruction was also on campus observing classes, an activity described by teachers as a 
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normal part of his instructional support.  All staff are involved in scoring the district Core 
Literacy Portfolio.  Teachers have worked together in developing common rubrics for a 
variety of assessments.  The master schedule supports common collaboration and planning 
time for teachers in blends, clusters, academies and/or departments. 

 
A5. To what extent are leadership and staff involved in ongoing research or data-based 

correlated professional development that focuses on identified student learning 
needs? 

 
 The Drake staff annually revises its staff development plan.  With staff feedback, the plan is 

adjusted. The Drake staff has a long history of using action research to guide its staff 
development plans.  Groups investigate identified need areas related to student 
performance, emotional support or school-wide issues.  Some areas have included: training 
to improve students’ reading and writing, technology training and content area training.   

 
A6.   To what extent are the human, material, physical, and financial resources sufficient 

and utilized effectively and appropriately in accordance with the legal intent of the 
programs to support students in accomplishing the academic standards and the 
ESLRs? 

 
 All of Drake’s 65 teachers are highly qualified.  Drake has a seven period day modified block 

schedule.  Tamalpais is a basic aide district, per pupil spending is approximately $12,000 
and the average teacher salary is $10,000 higher than the state average.  Thus, they are 
able to attract and retain high quality staff. The administration and staff stated a need for a 
more highly culturally and ethnically diverse staff. 

  
 Drake recently completed a three-year modernization project.  The facilities are well-

maintained.  Textbook purchases follow the District Curriculum Cycle.  Drake is given a 
substantial budget to purchase other instructional materials requested by departments.  
Drake has an established non-profit foundation, the Drake Fund, whose contributions over 
the last six years have exceeded $400,000.  The funds are used primarily to support 
instruction in the classroom.  Drake receives great financial support from the community, as 
shown by the approval of two major modernization bonds for facilities improvement and a 
parcel tax for maintaining instructional programs and services. 

 
Areas of strength for Organization: Vision and Purpose, Governance, Leadership and 
Staff, and Resources that need to be addressed to ensure quality education for all 
students. 

 
• Broad based, shared decision making that includes students, parents, classified 

staff, instructional staff, administrators and community members 
• Multi-leveled District-wide system for data review, program evaluation and staff 

development  
• A Vision Statement that acknowledges the community’s interest in a balanced, 

diverse academic program supported by personal relationships, academic and 
emotional support and challenging instruction 

• District and community financial support for curricular innovation and maintenance of 
quality programs 

• Open, honest and transparent communication among all stakeholders 
 

Key issues for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources that need to be addressed to ensure quality education for all students. 

 
• More consistent and widespread use of student information, i.e. grades, 

assignments, schedules, teachers, etc. for providing a more personalized learning 
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environment 
• Easier access to student information for parents/guardians 
• Increased opportunities for all ninth and tenth graders to enjoy the benefits of the 

9/10 blends. 
• A more diverse teaching staff 

 
Important evidence from the self-study and the visit that supports these strengths and 
key issues include the following: 

 
• Review of Self Study 
• Discussions with members of focus group 
• Review student work especially Core Literacy Portfolio 
• Classroom observations 

CATEGORY B.  STANDARDS-BASED STUDENT LEARNING: CURRICULUM 
B1.  To what extent do all students participate in a rigorous, relevant, and coherent standards-

based curriculum that supports the achievement of the academic standards and the 
expected schoolwide learning results. 
To what extent are the expected schoolwide learning results accomplished through 
standards-based learning (i.e., what is taught and how it is taught)? 
 
All students at Drake are offered a rigorous, relevant, standards based curriculum that is 
monitored as part of a district-wide curriculum review cycle. Many courses are offered and 
the offerings change as student interest rises and falls, giving students “buy-in” to the 
curriculum. Students are assessed widely and frequently and the results of these 
assessments are used to drive instruction and also student support programs. Clusters, 
Blends, and Academies provide rigor through project-based, cross-curricular, team taught 
learning.  These approaches to instruction allow teachers to personalize and assess teaching 
and learning. While the Clusters, Academies, and Blends provide rigor, linking them with 
internships and ROP offerings provides increased relevance. Drake’s curriculum supports 
the District’s Student Learning Outcomes through its many and varied standards-based 
course offerings. 
 

B2.  To what extent do all students have access to the school’s entire program and assistance 
with a personal learning plan to prepare them for the pursuit of their academic, personal, 
and school-to-career goals? 

Students at Drake have access to many choices during their four years of high school. 
Students identified by their 8th grade teachers as at risk are enrolled in Transitions, a 
summer bridge course that gives students the opportunity to master skills that are needed to 
be successful in high school. Incoming freshmen and their parents are made aware of all 
the programs available to them. Regardless of path chosen, students maintain a connection 
with their counselor. The school updates their Instructional Guide yearly to provide students 
and parents with current information on course offerings, curriculum and graduation 
requirements.   
 
Students meet with counselors each year to develop, maintain, and adjust a four-year plan 
created in the freshman year. At the end of their sophomore year, students meet in small 
groups with counselors to discuss the various options for 11th & 12th grade. During their 
junior year, students and parents meet with counselors for individual planning as it relates to 
their career or college plans. The “senior checklist” is closely monitored during 12th grade to 
ensure that all students have met all graduation requirements and have taken all courses 
necessary for completion of their chosen career or college path.  
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Drake has extensive school-to-career offerings that serve as a bridge between school and 
the workplace. By partnering with local businesses Drake helps make the connection 
between school and work. The counseling department at Drake plays an important role in 
the development of student achievement. From the moment the students arrive at the 
school, they are guided through the counseling department to help ensure success. All 
freshmen, along with a parent/guardian, meet with a counselor to discuss a four-year plan. 
In each of the students’ following years, they meet with counselors to make decisions on 
class selection, program choices and college possibilities. Drake has a student to counselor 
ratio less than 300:1. 

 
B3.  To what extent are students able to meet all the requirements of graduation upon 

completion of the high school program? 

Students at Drake receive regarding graduation outcomes in several different forms 
including student-parent handbooks, instructional guides, district website and others. In the 
year 2005, over 83% of freshmen passed the district writing assessment, 83.1% of 
sophomores met the portfolio requirement and more than 98% of seniors passed the 
computer proficiency exam. Students who did not meet these requirements were given 
opportunities for extra support in these areas. Over 95% of Drake seniors pass the ELA 
portion of the CAHSEE and 92% pass the math portion. The Math and English departments 
are currently working on CAHSEE support programs for students that have not passed the 
CAHSEE. Students are also given three options to complete the State-mandated Algebra 1 
requirement: Meet requirement in Middle School, Complete Algebra 1-2 in two semesters, 
or complete Algebra P1-P2-P3-P4 in four consecutive semesters. Support programs at this 
time include; Academic Workshop, core subject peer tutors, and RSP/SDC classes.  
 
Areas of strength for Standards-Based Student Learning: Curriculum that need to be 
addressed to ensure quality education for all students. 
 

• Variety of course offerings and student choice is the predominant factor in the selection 
of courses offered. Variety of delivery methods, ranging from traditional classrooms to 
clusters to fully integrated, thematic programs. 

• Tamalpais District commitment to reviewing course offerings and content on a five-year 
cycle 

• Staff committed to curricular innovation 
• Community values the diversity of course offerings and programs. 

 
 

Key issues for Standards-Based Student Learning: Curriculum that need to be addressed 
to ensure quality education for all students. 

 
• The District process for curriculum review does not match the needs of all 

departments, particularly fine and applied arts, nor does it provide resources needed 
by new teachers including teacher developed instructional materials and 
assessments.  

• Low math and science scores on standardized tests 
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Important evidence from the self-study and the visit that supports these strengths and 
key issues include the following: 
 

• Review of Self Study 
• Discussions with members of focus group 
• Review student work especially Core Literacy Portfolio 
• Classroom observations 
 

 
CATEGORY C.  STANDARDS-BASED STUDENT LEARNING:  INSTRUCTION 
 
C1.  To what extent are all students are involved in challenging learning experiences to 

achieve the academic standards and the expected schoolwide learning results? 

Drake has worked hard to incorporate integrated programs, project-based learning and 
thematic instruction into the curriculum to teach content aligned to the state standards. The 
Core Literacy Portfolio (CLP) is the result of a collaborative effort by English and Special 
Education teachers to align teaching with the state standards allowing students to 
demonstrate their literary skills.  During the sophomore year, all students prepare their CLP 
by selecting evidence from writing, reading and speaking from across the curriculum.  In 
2002, the CLP became a graduation requirement.  In addition to the CLP, students must also 
pass the District Writing Assessment, an on-demand reflective autobiographical Essay. 
Students unable to pass these requirements the first time are provided with a number of 
support systems including a portfolio coach and individual teacher conferences. 

 
Choice is highly valued at Drake; students have the opportunity to participate in the upper 
division academies or may choose the more traditional path.  A variety of Honors and 
Advanced Placement courses are offered and the number of students taking the AP has 
risen over the last five years. 
 
Drake takes pride in heterogeneous classrooms in most disciplines. Ninth and tenth grade 
students are enrolled in integrated, team taught programs with teachers practicing 
interdisciplinary team teaching strategies. Required by all students for graduation, the Social 
Issues class addresses such topics as nutrition, stress management, substance abuse, 
human sexuality, and other health related matters, and includes a ten hour community 
service component.  Special Education students are enrolled in general education classes 
and either special education teachers or paraprofessionals provide direct support to students 
in the classrooms.   
 
Course offerings are widely diversified and a student driven schedule helps to ensure that 
students are taking courses which personally interesting and challenging. This 
personalization of course selection is viewed by the staff as an additional means of obtaining 
rigor in classes. Students want to be there, so they are inclined to accept the challenges of 
the course work.  

 

C2.     To what extent do all teachers use a variety of strategies and resources, including 
technology and experiences beyond the textbook and the classroom, that actively engage 
students, emphasize higher order thinking skills, and help them succeed at high levels? 

All students at Drake have access to several formats of classroom experiences - clusters, 
blends, academies or traditional programs. 
 
In addition to a rigorous, well-rounded, standards-based curriculum, Drake High provides a 
variety of curricular options to meet graduation requirements and opportunities to explore 
real world applications of their educational interests.  The Marin County Regional Occupation 



WASC/CDE Visiting Committee Report 

Page 21 of 33 March 14, 2007 

Program (ROP) offers classes and summer internships that provide students the opportunity 
to research a career and learn valuable job related skills: Computer Graphics, Engineering 
Projects, Multi-media Projects, Web Design, Video Production 

 
During the school year, students may participate in school-to-career internships through an 
on-site school-based program.  Drake has an on-campus School-to-Career Liaison who 
coordinates and oversees internship opportunities and experiences.  In 2004, 148 students 
participated in School-to-Career activities and in 2005, 208 students took advantage of these 
activities, showing an increase in student interest and desire in connecting classroom 
learning to post-secondary college and career interests.   In addition, Studies in the 
Environment Academy, a 11th and 12th grade program, incorporates an extensive internship 
experience into its academically rigorous, college-preparatory curriculum. 

   
Drake offers a variety of unique curricular pathways to its students.  The Drake Integrated 
Studies Curriculum (DISC) provides rigorous and relevant curriculum and instruction in its 
three 9-10 programs and three 11-12 programs, all of which are interdisciplinary and project-
based in structure. 
 

DISC offerings include: 
9-10 offerings 11-12 offerings 
ROCK Communications Academy 
MOBIUS Engineering Academy 
Galileo Studies of the Environment Academy 

 
 
In order to challenge students to think beyond the classroom and textbook, the school 
regularly provides a wide experience of guest speakers, field trips, and work study 
opportunities. In 2006 the SEA-DISC Academy arranged for student travel to Costa Rica to 
study the nature of ecotourism.  
 
An inquiry- based model of instruction (as is evident at Drake) forces students to use high-
order thinking skills such as synthesis, analysis and application rather than focusing on rote 
memorization and simple knowledge acquisition.  The Drake faculty recognizes the 
importance of knowledge acquisition but only in the context of using that knowledge to further 
more advanced understanding.  In classes where fact- based knowledge is taught, students 
learn material so that they understand how their new knowledge may be applied to complex 
problems and questions.  In most classes, teachers provide activities in which students must 
reflect deeply on problems and questions that challenge them to think beyond simply 
“knowing the material.” The student work in classrooms reflected Drake’s emphasis on 
higher level thinking skills and problem solving. 
 
The instructor use and design of thematic units coupled with small learning communities and 
academies provide students with many opportunities to use technology in interdisciplinary 
projects. As an example: in Engineering, students use AutoCAD and robotics programming 
in the construction of vehicles and robots. In SEA-DISC, students use sensors and interfaces 
to measure features of the environment and bring this data back to the class to include it in 
the final project that might include a Power Point. ComAcad projects involve sophisticated 
video presentations.  Project presentations in ROCK, Mobius and Galileo often include a 
number of technological options, including video, audio and graphic design. 
 

Areas of strength for Standards-Based Student Learning: Instruction that need to be addressed to 
ensure quality education for all students. 
 

• A wide variety of programs feature integrated curriculum and project-based instruction. 
• Curriculum is both rigorous and relevant to students. 
• An array of highly effective strategies to meet the needs of students. 
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• Student access to many resources, both in and out of school. 
• Parents and community member involvement in creating authentic audiences and learning 

opportunities for students. 
• Students’ success at meeting standards and outcomes. 
• Students’ and teachers’ access to and utilization of technology for many purposes. Teachers 

have embedded the District’s Student Learning Outcomes and state standards into the core 
curriculum.  

• Student Learning Outcomes integrated into daily classroom activities.  Teachers have high 
expectations for students and students are expected to achieve at high levels.   

 
Key issues for Standards-Based Student Learning:  Instruction that  need to be addressed to 
ensure quality education for all students. 
 

• ELL support for completing graduation requirements 
• Staff development in differentiated instruction. 
• More core departments, other than English, to provide assignments/projects that satisfy the CLP. 

 
 
 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 
 

• Review of Self Study 
• Discussions with members of focus group 
• Review student work displayed in classrooms 
• Classroom observations 

CATEGORY D.  STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND 
ACCOUNTABILITY 

D1.       To what extent does the school use a professionally acceptable assessment process to 
collect, disaggregate, analyze and report student performance data to the parents and 
other shareholders of the community? 

 
The staff and faculty at Drake use a variety of professionally acceptable assessment 
processes and venues to report student progress to parents and other shareholders in the 
community. Over 15 measures are used. Much of this information is provided by the district 
office and is disseminated in various ways. Data is analyzed at the district, site, and 
department level. 
 
At the district level, the Instructional Council oversees assessment strategies for the district. 
Analyzed data from the STAR and CAHSEE exams, as well as D/F lists have been used to 
measure strengths and performance gaps and then this information is presented at Drake 
High School department meetings to assess whether or not student needs are being met.  
 
Drake staff annually disaggregates collected data by sub-groups and uses it to identify areas 
of strength and performance gaps. This is then used to drive professional development 
planning. Counselors use this data to identify low performing students and then meet with 
them to develop a “Plan for Success.” For high achieving students the data is used to help 
determine placement in honors and AP classes.  Administrators take part in meetings with 
pre-ninth and tenth grade students and parents to explain options available to their students. 
The administration uses these assessments as feedback during teacher reviews and 
department chair meetings. Site leadership also uses the data (specifically subgroup data) to 
guide school direction.   
 
Students and parents receive report cards six times during the school year. Many Drake 
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teachers post weekly grades on classroom and/or electronic bulletin boards. Mobius is 
piloting an online grading program.  In addition, several teachers also have websites that 
post assignments and scores. In interviews students and parents praised easy access to 
teachers via email and teachers immediate responses to their inquires. Parents also 
expressed high interest in access to their own students’ grade and attendance information. 
Report cards and standardized test results are mailed home to parents. Students and 
parents can evaluate UC A-G progress through several school handbooks or websites. Local 
newspapers report STAR/CST, CAHSEE, API and fitness scores. 

   
D2.  To what extent do teachers employ a variety if assessment strategies to evaluate 

student learning? 
To what extent do students and teachers use these findings to modify the 
teaching/learning process for the enhancement of the educational progress of every 
student? 
 
Individual departments use the results of district and state assessments to discuss changes 
that need to be made within courses to support student success. All parties work together to 
improve curriculum, assessment, and professional development at all levels. ETF also 
analyzes district data such as the Core packet used by students that were not successful on 
the Direct Write during their freshman year. In addition, the group generated a support binder 
used by the Special Education Department.  
 
Teachers attend district organized workshops during their second year in the district to 
enhance their knowledge of the need to assess students’ prior knowledge and skills. They 
then design outcomes for the courses they are teaching and design their curriculum as a way 
to meet those outcomes. Many teachers work as teams within small learning communities 
that include both academies and clusters to design cross-curricular assessments that are 
used and evaluated by all teachers within the specific communities members. 
 
Drake teachers employ a variety of strategies in which students, teachers, and peers discuss 
and reconcile assessments and work together to enhance the educational progress of every 
student. Several academic programs at Drake provide the opportunity for division of project 
points based on the evaluation of work done by group members on an individual and group 
level. Of a predetermined number of project points students must state how many of those 
points they deserve to receive.  The visiting committee observed teachers in classrooms and 
viewed examples of many and varied assessment strategies, such as traditional tests, in-
class observations, performances, portfolios, SSTs, peer and self-evaluations, rubrics, and 
projects to enhance the educational progress of all students. 
 
 
Students are asked to participate in a variety of surveys during Advisory and class time. 
While the origin of these surveys can vary (school, district, student groups), the results of the 
surveys are published and students are given time to reflect on the results and discuss the 
validity of the conclusions drawn by evaluators.  
 
Performance projects are evaluated rapidly and on-the-spot by teachers, students, and often 
members of the community. This gives students the opportunity to get instant feedback.  

 
D3.  To what extent does the school with the support of the district and community have 

an assessment and monitoring system to determine student progress toward 
achievement of the academic standards and the expected school wide learning 
results?  
 
Drake staff addresses assessment through many different methods and includes national, 
state, district, and classroom evaluations. Departments use varied data to measure strengths 
and weakness in their curriculum and then adjust accordingly. Individual district assessments 
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and student portfolios are used to measure student mastery of the Student Learning 
Outcomes.  Sophomores and new students are met with and this data is used to develop a 
learning plan for all students. 
 
Student progress toward district outcomes is evaluated by the Core Lteracy Portfolio, the 
Direct Writing Assessment, and subject specific district outcome tests in applied technology 
and world languages. This evidence provides a more personal and focused look at each 
student’s progress. The Portfolio is assessed by interdisciplinary teams of all teachers and 
administrators who are trained in holistic scoring. Additionally, students must pass the Direct 
Writing Assessment. A district-wide team of teachers designed the Direct Writing prompt in 
collaboration with the Education Task Force (ETF).  
 
In the fall, the entire staff reviews and analyzes STAR/CST and CAHSEE assessment 
reports for trends. For local performance assessments, ETF prepares several reports. ETF 
evaluates students’ performance based on data collected from district-wide assessments to 
identify appropriate strategies and activities to improve instruction. An informal data report is 
made to the Board and distributed to administrators and department chairs. Teachers and 
administrators incorporate this information to develop goals for instruction, curricular 
development and professional development. Once student work is scored, the district plays a 
key role in collecting and disseminating student performance data. The Assistant 
Superintendent of Instruction oversees much of this work in conjunction with a few teachers 
on special assignment. As a result of ongoing assessment and the influx of performance data 
each year, Drake continually examines its programs, resource allocation, and instruction.  
 
Student and community input collected through surveys, questionnaires, community 
meetings, and Board meetings are used to indicate whether programs, departments or 
courses are meeting student needs, or if they need adjustment to more accurately respond to 
specific needs. For example, where one community may value AP courses, another 
community may value grade 9-10 small learning communities or grade 11-12 academies. 
The balance of course or academy offerings at Drake is under constant revision. For 
instance, there has been an increase in recent years of AP classes. Drake now offers 11 AP 
classes and a reduction in 11-12 academies from five to three. 

 
D4.  To what extent does the assessment of student achievement in relation to the 

academic standards and the expected school-wide learning results drive the school’s 
program, its regular evaluation and improvement and usage of resources? 

 
At Drake, and also district wide, there is an ongoing loop of assessment, review, modification 
and implementation. Based on the loop process changes occur as needed. Grade clusters 
were reduced at the 11th & 12th grade levels to make room for added clusters at the 9th & 10th 
grade levels. An English Writing Rubric was implemented to provide all Drake students with 
language and standards in the areas of diction, syntax, and voice. The Math department 
implemented a two year Algebra 1 course and the Cognitive Tutor program.  Student 
performance data, and student, staff, and parent survey data are used to guide professional 
development. The district’s curriculum cycle is used to modify outcomes, assessments, and 
courses of study. Generous funding has allowed Drake to implement many of the changes 
that have been made based on use of data. 

  
As a response to continued increase in student and parent requests for 9-10 blended 
programs, the staff agreed on expanding 9-10 blended programs by continuing ROCK 
(started in 1992), adding Mobius (Fall 2002) and Galileo (Fall 2006) to the Integrated Studies 
Program (DISC). In addition, the number of 11-12 grade academies was reduced from five to 
three to begin to accommodate a more consistent, equitable, personalized 9-10 core 
program. 
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Areas of strength for Standards-Based Student Learning: Assessment and Accountability that 
need to be addressed to ensure quality education for all students. 
 

• Breadth and variety of assessments 
• Common District Outcomes &Courses of Study 
• Common district-wide assessments and collaborative review in English computer 

proficiency and World Languages 
• Identification of ‘high risk’ students using assessment data for academic support 
• Frequency of report cards with comments 
• Participation by all teachers in the annual evaluation of Core Literacy Portfolio assessment 

 
Key issues for Standards-Based Student Learning: Assessment and Accountability that need to 
be addressed to ensure quality education for all students. 
 

• Need to use and share data more to monitor and change instruction 
• Increased ELL academic support for students who choose to remain on-site 
• Need to gather data to determine reasonable amount and quality of assigned homework 

load 
• Need more participation in Core Literacy Portfolio outside of English Department 
• Increased online parent access to grading and attendance information 
• Assessment measures and benchmarks tied to each program initiates 
• Need to develop and implement a post graduation survey for use in curriculum process.  

Important evidence about student learning from the self-study and the visit that supports 
these strengths and key issues include the following:  
 

• Review of Self Study 
• Discussions with members of focus group 
• Review student work especially Core Literacy Portfolio 
• Classroom observations 

CATEGORY E.  SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND 
ACADEMIC GROWTH 

E1.  To what extent does the school leadership employ a wide range of strategies to 
encourage parental and community involvement, especially with the teaching/learning 
process?  

Drake has done a wonderful job of encouraging and providing opportunities for parental 
participation in all aspects of the school community. There are six parent organizations to 
support extra curricular activities and classrooms. There are seven events and forums where 
parents are given the opportunity to learn more about Drake and its curricula. In meetings with 
parents, the committee was impressed with the unanimous expression by parents that they were 
always welcome on campus and encouraged to become involved at any time.  

E2.    To what extent is the school a safe, clean, and orderly place that nurtures learning?  
To what extent is the culture of the school characterized by trust, professionalism, high 
expectations for all students, and a focus on continuous school improvement? 

Drake has just completed a two-year renovation process. The campus is in beautiful condition 
with newly laid sod, exterior paint and almost no litter. Classrooms are clean and neat and the 
custodial staff has received much deserved praise from the teaching staff for their support of a 
healthy teaching environment. Parents indicated that just the appearance gave them a sense of 
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a safe environment for their students. They also indicated that the presence of three campus 
supervisors, who have the reputation of knowing every student on campus by name, is a 
significant factor in providing a safe environment. Additionally there are multiple locations for 
students to go should they feel threatened. Interviews with faculty and students echo the 
sentiments of the parents. In the most recent perceptions survey, 92% of students and 97% of 
parents indicated students felt safe at school. 76% of students and 91% of parents agreed or 
strongly agreed that students respect differences (cultures, races, religions, sexual orientations, 
economic backgrounds). These data were verified through focus group meetings and student 
interviews. 

A high level of trust exists on the Drake campus. It is the result of sharing challenges, 
explorations, successes and failures, and embracing them as part of the learning experiences. 
Social Issues classes, counseling services, Boys’ and Girls’ counseling groups and Peer 
Resource all provide confidentiality for students to express themselves in a completely safe 
environment. 

The level of professionalism at Drake is extraordinary. The staff models and maintains high 
standards of behavior and personal integrity. Teachers value collaboration with peers and 
colleagues and work collectively during department meetings and staff development time to 
provide students with a varied and diverse curriculum that is both academically challenging and 
creative. They model teamwork as well as individual initiatives that are essential to learning and 
teaching.  

Student interviews indicate that students are very comfortable in communicating concerns with 
the staff and are impressed with the professionalism of their teachers. The success of small 
learning communities cannot be measured by a multiple choice test; however, it is the collective 
opinion of students, teachers and parents, that these communities are extremely effective in 
challenging students to reach beyond their comfort zones within an atmosphere which supports 
experimentation.  

E3.   To what extent do all students receive appropriate support along with an individualized 
learning plan to help ensure academic success? 

Student support is an integral part of the education process and counselors play a pivotal role in 
this process. The counselors design, implement, and evaluate programs for the academic, 
career, and personal/social growth of the students. The district supported counselor to student 
ratio is 300:1. 

The College and Career Counselor provide multiple avenues to explore career and college 
opportunities.  The School-to-Career liaison provides opportunities for students to explore 
technical and career opportunities via internships, job shadows and informational interviews. 

Students benefit from a variety of programs and strategies that promote a more personalized 
approach to learning.  Within the academic structure, all 9th grade students are placed in a team 
teaching environment which incorporates between two and four of the courses required for both 
graduation and college eligibility (i.e., English, social studies, science, visual/performing arts).  
Several of these programs are blended, which means that ninth and tenth grade students are 
team-taught, maintaining a connection with the same teaching team for a two-year period.  In 
junior/senior years, students have a choice of three integrated studies academies or a traditional 
educational program.  This is meant to provide personalization and continuity, giving teachers 
the ability to assess and support student academic growth.  

All students are assigned to an Advisory, which they attend thrice weekly throughout their high 
school tenure.  Counselors and advisory teachers are provided with lists of student grades, 
which they use to identify students requiring additional support.  Student Study Teams (SST’s) 
are special conferences setup with a student, the student’s parent(s), counselor and teachers. 
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This conference allows for a thorough examination of an individual student’s progress and a plan 
for academic support is developed.   

Regular Education accommodations may be provided to students who do not qualify for 504 
plans or Individualized Education Plans (IEP).  These accommodations can be applied to 
individual classes or across a student’s schedule. 

Drake Case Review is a team of support personnel (counselors, special education teachers, 
school psychologists, MFT’s) who meet bi-weekly to review student concerns and brainstorm 
ways to support students to meet with success, either emotionally or academically.  Some typical 
outcomes are referrals for counseling, referrals to Assessment Planning Team (APT) or 
counselor follow up.  The school psychologist and resource teachers make determinations 
regarding evaluation based on recommendations from Assessment Planning Team, Drake Case 
Review and other sources.  

Students in need of English language support are referred to Redwood High School, another 
district school, due to the extremely low percentage of non-English speaking students in the 
Tamalpais District.  Students who choose not to attend Redwood High but need the benefit of 
English support are provided this support by a CLAD certified English teacher.  All teachers at 
Drake are, or are in the process of becoming, CLAD certified.   

There are four hundred computers on campus designated for student use.  There are five 
computer labs, as well as twenty-nine computers in the library.  Students have access during 
scheduled class visits, before and after school, as well as during breaks and lunch.  Each 
student has their own network account that provides access to school resources, World Wide 
Web, teacher websites.  Some faculty members have created their own websites to support 
student learning and access to academic progress.  All staff members are provided with e-mail 
accounts for use in communicating with students and parents regarding course guides, 
homework assignments and academic achievement. 

Drake distributes math and English CAHSEE booklets in the sophomore classes for use in 
instruction and review of exam expectations.  The District has instituted workshops which focus 
specifically on the skills required to meet this new standard.  In addition, many students in the 
ninth and tenth grade work on specific content areas in the Academic Workshop Skills for 
Success class.   

The Drake Library provides students with access to over 13,000 books, 29 computers and a 
variety of academic research databases.  The Library Media Teacher works closely with 
teachers and students to provide guidance in using these tools for research and project 
completion. The library is open before and after school and welcomes students during their free 
periods. In our most recent perceptions survey, 99% of staff indicated the library’s resources are 
adequate to support the instructional program. 

The College and Career Center’s two staff members offer students access to resources and 
counseling related to post secondary plans including internship and workplace opportunities, 
summer programs, ROP classes, SAT I/II and ACT registration and information, School-to-
Career Partnerships, college information, scholarship and financial aid information, individual 
college representative visits, college application workshops, community service opportunities, 
career exploration and NCAA registration and information.   

74% of the Drake staff felt the school has sufficient support systems for students at risk but only 
51% felt the school offered enough instructional options for those students.  Additionally, 74% of 
students and 85% of parents indicated students had participated in the development of their 
four-year plan and 80% of students indicated they were satisfied with their four-year plan. 

E4.   To what extent do students have access to a system of personal support services, 
activities and opportunities at the school and within the community? 
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Students have considerable access to comprehensive personal support services at school.  
Drake Counseling Department provides personal as well as academic support. Students meet 
regularly with counselors and know how to reach them as needed. During weekly Case Review 
meetings, counselors and Drake administrators discuss students at risk. Recently the 
department has established a student grief support group.  

Community agencies augment the support from the Counseling Department. Available services 
on site are Bay Area Community Resources (BACR).  Counselors from BACR at Drake help 
students deal with personal problems. e.g., eating disorders, substance abuse, depression and 
relationship issues. There is also a school psychologist and a school nurse on staff four days a 
week to meet student needs.   

 

Areas of strength for School Culture and Support for Student Personal and Academic Growth  
that need to be addressed to ensure quality education for all students. 

• Multiple avenues for communication with parents and community support services.  
• Tutorial time for students during the school day twice per week 
• Clusters, Academies, Academic Workshops 
• Strong effective counseling services for career planning and personal support 
• An exceptional campus culture which fosters a sense of “family” which is inclusive of all 

stakeholders. 

 
Key issues for School Culture and Support for Student Personal and Academic Growth that need 
to be addressed to ensure quality education for all students. 

 
• Continue to work with low achievement students. 
• Continued support for students who do not pass CAHSEE. 
• Continue to work on consistency within grading practices, parent involvement in DLC, and 

parent notifications of students who are “at-risk”.  
• Teachers need to continue to become CLAD certified. 
• Advisory/Tutorial needs to be monitored for more efficiency and effectiveness of student 

educational time.  
 
Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 
 

• Review of Self Study 
• Discussions with members of focus group 
• Review student work especially Core Literacy Portfolio 
• Classroom observations 

 

Part B: Synthesis of Schoolwide Areas of Strength and Schoolwide Critical Areas for 
Follow-up 

 
General Comments: 
 

The Drake educational community is commended for its participation in developing a 
comprehensive, well-organized and highly readable Focus on Learning document that 
presented data and their analyses within a clear reflection of the special character of their 
community.  Staff, parents and students cordially assisted the Visiting Committee in the 
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process of verifying and documenting all areas of the Self-Study.  The Assistant 
Superintendent, Curriculum and Instruction, met with the Visiting Committee daily to answer 
any questions and the full complement of District administrators met with the VC chair to 
describe the District role in providing direction, organization and resources to support Drake 
in its quest for improved student achievement.  The Visiting Committee was impressed with 
the obviously mutual respect that everyone in the Drake community held for each other and 
was pleased to be so warmly welcomed as part of the community effort to improve the 
educational program for all students. 

 
Schoolwide Areas of Strength  

 
• The variety and diversity of curricular offerings and the power of giving parents and 

students viable and respected choices in the students’ career paths. 
• The commitment among all staff to personalize Drake High School through advisory, 

small learning communities, small class size and open, honest communication. 
• The sense of balance between academic and human values which is so highly regarded 

by the full school community. 
• The profusion of project-based activities and performance assessments designed to 

motivate and captivate student interest. 
• The strength and breadth of interdisciplinary collaboration. 
• The mutual respect among all staff which seamlessly includes classified and certificated 

employees. 
• The District and site administration’s encouragement and support that fosters leadership 

capacity among all staff. 
• The deeply engrained pride and vitality in shared leadership among parents, students 

and staff. 
• The wide acceptance of and participation in the development of student communication 

skills through the Core Literacy Portfolio. 
• The omnipresent sense of the Drake family. 
 

Schoolwide Critical Areas for Follow-Up  
 

The subsequent list of critical areas for follow-up is a synthesis of the growth areas described 
in the Action Plan and additional areas identified by the Visiting Committee through 
observation, data analysis and interviews with Focus Groups for inclusion in the existing four 
elements of the Action Plan. 
 
The Visiting Committee concurs with Drake’s identified areas selected for the School-wide 
Action Plan. 
 

1. Revise Curriculum, Instruction and Assessment to better meet the needs of 
disengaged students and at-risk students. 

2. Improve Math Proficiency 
3. Improve Reading, Writing and Public Speaking Literacy 
4. Improve the social, emotional and health support structures for the Drake students. 

 
In addition, the Visiting Committee recommends the following areas for inclusion in the 
existing four elements of the Action Plan: 
 

1. The leadership and instructional staff improve access by parents to grade and 
attendance information possibly through an on-line service. 

2. The leadership and technology staff increase the ease of access to and use of 
student information by teachers to support struggling students. 
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3. The leadership and instructional staff continue to use data to establish benchmarks, 
develop program criteria, monitor progress and revise programs. 

4. Leadership and instructional staff design a system for collecting and sharing teacher 
developed assessments and instructional materials. 

5. Leadership and instructional staff access post graduation information for use in 
assessing curriculum and instruction at Drake High School possibly through a 
student to student link established as a project in Advisory. 

 
 
 

Chapter V:  Ongoing School Improvement  
 

The Drake Action Plan was developed as part of the Self-Study and focuses of four major 
components.  These components and the rationale for each are: 

 
1. Revise Curriculum, Instruction and Assessment to better meet the needs of 

disengaged students and at-risk students. 
  
 Rationale:  The CST, DFI and GPA reports make it clear that male students, 

Hispanic and African-American students and a significant percentage of the overall 
population are not succeeding at a level consistent with the expectations of the 
Drake educational community.  Teacher observations have noted that many of the 
students at Drake are not achieving to their full academic potential. 

 
2. Improve math proficiency. 
  
 Rationale:  CST’s in General Math, Algebra, and Advanced Algebra show low 

numbers at the proficient and above levels.  Teacher observations indicate that 
students have a difficult time transferring math skills to other subject areas including 
science, computers and technical education.       

 
3. Improve reading, writing, and public speaking literacy. 

  
 Rationale:  Core Literacy Portfolios showed a decrease in 2005-2006.  CST’s for the 

past three years show 20+% of the students scoring below proficient.  Teachers 
relate that students still need improvement in literacy skills. 

 
4. Improve the social, emotional and health support structures for Drake students. 

  
 Rationale:  The results of the Healthy Kids Survey support staff perceptions that drug 

and alcohol use affect student achievement and emotional growth.  The Drake sense 
of community strongly encourages teachers to continue to pursue ways to help 
students succeed.   

 
The Visiting Committee unanimously agreed that the Action Plan included those areas of 
need that were most apparent in a review of the data.  Moreover, the areas of need coincide 
with the philosophy outlined in the Vision Statement and standards defined in the Student 
Learning Outcomes.  The Action Plan sets measurable growth targets, identifies tasks, 
persons responsible, resources allocated and timelines.  Methods to measure and report 
progress are also clearly spelled out.  The District and site resources are more than sufficient 
for meeting the anticipated costs identified in the Action Plan.  
 
The Action Plan relies on systems, processes, and people who have a strong history of 
assessing students’ needs and generating programs for student support.  The culture of the 
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Drake community is redolent with concern for every member of the community.  The 
Tamalpais Union High School District administration and Board of Trustees have personally 
and financially supported actively evolving student learning environments.  The Visiting 
Committee is confident that Drake will continue to be successful in pursuing improvements 
and that changes anticipated in the Action Plan will produce the desired outcomes for 
increased student achievement. 
 
The Drake population is changing as a result of the rapidly increasing costs of property in the 
Ross Valley.  Drake has successfully incorporated new students and has changed the 
curriculum to meet increased demands for classes such as Advanced Placement classes.  
Maintaining the balance between a commitment to academics and to healthy human values 
may become more difficult if the new parental pressure for traditional, often intense academic 
programs overshadows the now generally understood and lauded balance between two 
facets of Drake’s existing program. 
 
The process Drake has established for monitoring the Action Plan is well grounded in current 
practices and supported by the District Strategic Plan.  The Drake Plan/Leadership Team 
and Drake Leadership Council were active in the development the Self-Study and the Action 
Plan and are committed to monitoring the progress of the Plan. A coordinator paid by the 
District will oversee the staff development programs necessary for achieving the changes 
outlined in the Action Plan. 
 
In summary, the Visiting Committee is highly confident that the Drake educational family will 
maintain the energy, dedication and focus necessary for meeting the expectations in the 
Action Plan and improving the educational program at Drake High School.      

 
 


